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Our Approach 
Malvern Primary School understands that bespoke feedback / feedforward, as close to the point of 
misconception as possible, is an integral aspect of the teaching & learning cycle. We encourage our pupils 
to have agency over their learning; developing resilience, stamina, perseverance and risk taking. Wherever 
possible, we harvest opportunities to nurture ‘grit’ and plan for opportunities that will encourage deeper 
thinking. This, we believe, will enable learners to exploit horizontal, diagonal and vertical threads in 
learning. We trust that in doing this, our pupils will know, understand and remember more over 
increasingly long periods of time.   
 
We advocate ‘live’ marking, as close to the point of misconception as is practicable. We want to promote 
confidence and a love of learning. In order to do this, we endeavour to pay close attention to learning, 
intervening and redirecting where appropriate- for the whole class, groups or individuals- to reroute 
learning and facilitate progress.  
Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation 
and other expert organisations. The Education Endowment Foundation research endorses our belief that 
feedback should: 
•  redirect or refocus either the teacher’s or the learner’s actions to achieve a goal  
• be specific, accurate and clear  
• encourage and support further effort  
•  provide explicit guidance on how to improve and not simply inform pupils when they are wrong  

 
We have carefully considered this research, alongside the DfE’s expert group, who emphasise that written 
marking, should be: meaningful, manageable and motivating. We have also taken note of the advice 
provided by the NCETM (National Centre for Excellence in Teaching Mathematics) that the most important 
activity for teachers is the teaching itself, supported by the design and preparation of lessons.  
 
 
 
 
 
 
Our policy on feedback has, at its core, a number of principles:  
 
• the sole focus of feedback and written marking is to further children’s learning 
• evidence of feedback and marking is incidental to the process. We do not provide additional evidence 

for external verification.   
• written comments should be accessible to pupils according to age and ability 
•  Feedback / feedforward delivered close to the point of misconception is most effective. As such, 

feedback / feedforward delivered ‘live’ in lesson is preferable wherever practicable. On occasion, 
teachers may provide verbal guidance alongside written, worked examples to move learning forward. 

• Feedback / feedforward is a part of Malvern’s wider assessment processes. It is used to inform teacher 
understanding of learning and therefore inform future teaching. 

• Pupil work is celebrated. At Malvern, we want pupils to understand what they are doing well and 
reinforce positive learning behaviour.  
 

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF toolkit 
to ensure that children are provided with timely and purposeful feedback that furthers their learning. In 
addition, it is our aim to ensure that teachers are able to gather useful assessment that enables them to 
adjust their teaching both within and across a sequence of lessons. This will ultimately impact on the 
quality and impact of any feedback provided to learners. 

 
 
 

Key Principles 
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What does this look like? 
At Malvern, teachers evaluate the work that children undertake in lessons and use information obtained 
from this to adjust teaching. Feedback / feedforward occurs at one of three common stages in the 
learning process:  
 
Immediate feedback – at the point of misconception / during ‘live’ teaching  
  
Summary feedback – at the end of a lesson / task – usually given verbally to whole class or groups 
  
Review feedback – away from the point of teaching. This many include the use of written feedback in 
the form or ‘next steps’, fluency tasks or pupil conferencing during designated feedback time. 
(timetabled daily during assembly)  
 
The stages are deliberately numbered in order of priority, noting that feedback closest to the point of 
teaching and learning is likely to be most effective in driving further improvement and learning, 
especially for younger pupils. As a school, we place considerable emphasis on the provision of 
immediate feedback.  
At Malvern Primary School, these practices can observed as follows:  
 
 

Type What it looks like Where will you see it? 

Immediate 
1  

 Teacher harvests assessment within the 
lesson to provide meaningful ‘live’ 
feedback / feedforward 

 Takes place in lessons with individuals, 
small groups or whole classes 

 Makes use of visualizers and exploits 
common misconceptions to 
reformulate and redirect learning 

  Often given verbally to pupils for 
immediate action  

 May involve use of a teaching assistant 
to provide support or further challenge  

 May include highlighting  /annotations 
in line with marking code 

 May include sharing misconceptions for 
scrutiny and evaluation against learning 
intentions 

 May involve use of the ‘celebratory 
star’ stamp to immediately identify 
areas of success for positive 
reinforcement 

 May involve teacher guided / worked 
examples in books alongside pupils 

 Follows marking code 

Professional Discourse 
Pupil Voice 

Lesson Study 
Learning Walks 

Book Looks 
Collaborative Learning 
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Type  What it looks like  Evidence (for observers)  

Summary  
2 

 Takes place at the end of a lesson or 
activity  

  Often involves whole groups or classes  
 Provides an opportunity for evaluation of 

learning in the lesson  
 May take form of self- or peer- 

assessment against an agreed set of 
criteria  

 In some cases, may guide a teacher’s 
further use of review feedback, focusing 
on areas of need  

 May be in the form of a learning 
conference with a teacher or teaching 
assistant for some learners 

Professional Discourse 
Pupil Voice 

Lesson Study 
Learning Walks 

Book Looks 
Pupil Conferencing 

Review 
3 

 Takes place away from the point of 
teaching  

 May involve age appropriate written 
comments / annotations for pupils to 
read / respond to  

 May provide teachers with opportunities 
for assessment of understanding at 
distance from teaching in the form of 
bespoke ‘next steps’ for some individuals 

 May be an opportunity for teachers to 
challenge individual pupils to extend 
thinking or consolidate understanding 

 Leads to adaptation of future lessons 
through planning, grouping or adaptation 
of tasks  

 For some individuals, next steps may be in 
relation to an individual misconception, 
such as incorrect letter / number 
formation, GPC inconsistencies, spelling 
rule misconception etc. 

Professional Discourse 
Book Looks 
Pupil Voice 

Learning Walks 
Lesson Study 
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Teachers mark work using red ink using handwriting in line with 
agreed school policy. 
 
Children will neatly and legibly edit their work using a green editing 
pen. Children are discouraged from scribbling out mistakes, instead 
using a ruler to draw a straight line through errors. When 
presentation falls below expectations, this is addressed through 
written feedback and next steps. 
  
All work will be acknowledged and / or celebrated in some form by 
class teachers. This may include by the use of stamp, sticker or 
written comment. 
 
In Foundation Stage & Key Stage 1, written marking is used 
meaningfully for those pupils who are able to read and respond 
independently or for those who can be facilitated a learning 
conference. The marking code will be used, where this is 
understood by pupils (see end of policy for marking code & 
symbols). Where pupils are unable to read/understand such 
comments, these are shared verbally with children at the next 
appropriate opportunity. 
 
 Children are encouraged to be increasingly more aware of the 
marking code via opportunities to self / peer edit work. By the end 
of key stage one, most pupils firmly grasp the meaning of the 
marking code and this is reflected in their own / peer marking, 
often against success criteria and / or using editing stations. 
 
In Key Stage 2, written marking is used where meaningful guidance 
can be offered which it has not been possible to provide during live 
teaching. In the case of groups of pupils having a common need, it 
may be appropriate for teachers to adjust planning or grouping 
rather than providing a written comment. Where a child has 
achieved the intended outcome and is well-prepared for the next 
stage in learning, this need not be annotated. Teachers will 
acknowledge/ celebrate all work produced by children. Our 
interviews with pupils tell us that this affirmation is very important 
to learners as it provides encouragement and builds self-esteem.  

Marking Approaches 
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Whole Class Analysis and Feedback 
  
After a lesson, the teacher looks through the pupils’ books for common misconceptions and 
errors in basic skills. They then sort the books into 3 piles – children who didn’t grasp the 
concept taught, those who showed good understanding and those who did particularly well. 
Teachers acknowledge each piece of work to show it has been checked and ‘star’ any parts 
of work that are worth sharing as good examples.  Teachers will use this assessment to 
inform the future teaching sequence. Teachers may choose to use group / individual 
conferencing to address misconceptions and move learning forward. 
  
Child-led assessment, feedback and editing 
  
Children will reflect on their own learning in a number of ways such as: in response to 
teacher comments or marking; as a result of self-assessing and reviewing work success 
criteria or through peer marking.  Dialogue between children about learning is an important 
skill that we seek to develop throughout school. Therefore, it can be helpful for children to 
assess the work of others and provide carefully articulated peer feedback. Feedback may be 
verbal or written and if written the comments should be initialled by the child-reviewer. 
Children are trained in how to give effective feedback that is KIND, SPECIFIC and HELPFUL 
and relates to the success criteria and learning intentions. 
  
For example: 
‘I like this part, but have you thought of…’  
‘What made you use this word/phrase/ adverbial phrase/simile/metaphor and not 
another one?’  
‘The best part is when you…’  
 
 
I think that next time you ought to think about…’  
‘I think you’ve achieved these two success criteria, but I’m not sure about the third. What 
do you think?’ 
  
I agree because… 
  
Although I understand ….. I disagree because… 
  
  
Subject Specific Marking 
  
When marking work in a subject, such as science, teachers may concentrate on correction of 
scientific vocabulary specifically, instead of correcting more general spelling errors.  Where 
children attempt to use new terminology this should be noted and applauded. We seek to 
introduce technical and complex language from an early age to support the development of 
a broad and balanced subject specific vocabulary 

Marking Approaches 

.  
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Editing 
Editing 
At Malvern, we encourage learners to be responsible for changing and improving their own work. If 
necessary, teachers may scaffold this process for identified learners, so that they are able to make 
appropriate and meaningful additions and revisions of their own work through written marking. 
Using red pen, the teacher may indicate editing is required in the following way: 
 
 
 
 
 
 
 
 
Editing Stations 
 
Within a sequence of lessons, teachers will often make use of Editing Stations. Following teacher 
modelling and the shared editing and improving of an example, pupils are encouraged to move 
around different stations, making specific revisions as prescribed by the teacher. For example, one 
station may require pupils to correct any incorrectly spelt common exception words. It may be 
appropriate for pupils to use classroom displays, dictionaries or help desk resources to scaffold 
this. The remit of these stations will be appropriate to the age and ability of learners. 
 
 
 Mathematics 

It is important to distinguish between slips and errors that show a lack of understanding. 
For slips, it is often enough to simply indicate where each slip occurs. In all instances, 
pupils are encouraged to correct. 
If errors demonstrate lack of understanding, the teacher may decide to take different 
courses of action. 
Making use of ‘live’ marking to scaffold learning at the point of misconception; 
Making use of worked examples or highlighting common misconceptions to the whole 
class or groups of pupils as appropriate; 
Using pupil conferencing to provide more bespoke support. This will be evidenced as ‘next 
steps’ or worked examples in pupil books. 
Pupils may also mark their own work if this will facilitate an opportunity for teachers to 
make meaningful whole class assessments within a lesson. 
   
 

Next steps are used where appropriate and not automatically for each piece of marked 
work.  
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Marking Code 
Where written marking or annotations are appropriate, the intention is that minimum teacher 
time should lead to maximum outcomes. One way in which we achieve this is through the use of 
our marking code. The core of this code is set out below, although some additional age-
appropriate elements may be included in some phases of the school.  

Marking Code 


