
THE WAY WE DO THINGS AT MALVERN
KEY GUIDANCE AND INFORMATION

BEHAVIOUR  
EVIDENCE INFORMED STRATEGY & PRACTICE BASED AROUND EEF RESEARCH

Promoting behaviour for learning 
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At Malvern, proactive strategies are deployed, at classroom level, to
promote positive behaviour choices. These strategies are planned to be
sustainable and consistent.

Reactive strategies are used to support pupils to improve their behaviour.

In doing this, we aim to provide a safe, secure and supportive school
where learners:

• Develop positive attitudes about themselves and others
• Nurture self-regulation and have agency over the decisions they make
• Recognise the importance of courtesy, good manners, tolerance and

respect
• Are recognised and celebrated for their unique attributes and

character

We understand that children must feel secure in the expectations of
school and of the rewards and sanctions they can expect. Therefore, it is
imperative that systems and procedures are followed consistently by all
colleagues within school.

We celebrate appropriate behaviour in many ways, including:
• Praise
• Stickers
• Special responsibilities
• Star of the Week
• Kindness Award
• Celebration Award
• Post-cards, notes and certificates
• Cube Currency

AMBITION
OUR MORAL COMPASS AND INTENT 
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VOICE
What is our collective vision for behaviour at school?

Parental contribution is integral to the development of this policy. When
thinking of our collective ambitions surrounding behaviour, and the attributes
we wish to nurture in our young people, parents and guardians contributed
the following:

Larger font is indicative of a word being contributed by a greater proportion of 
stakeholders. 

When considering how best to nurture these attributes, families felt that the 
following approaches promote positive behaviour growth and choice.
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The consensus from families is that praise yields the greatest impact for
learners.

Indeed, when considering the impact of different approaches, in terms of
influence on self-esteem and conduct, praise was considered to have maximum
gains in both areas. This is followed closely by the development of mutually
trusting relationships. This is reinforced by EEF research and is therefore
integral to whole school intent.

This aligns closely with the beliefs of colleagues at Malvern. As such, positive
reinforcement and praise are core drivers in our intent.

In developing this policy, the following groups were consulted:
• Parents
• Governors
• Pupil Representatives
• Senior Leaders
• Class Teachers
• Learning Support Assistants
• Student Teachers

By casting the net widely, it is our belief that policy will encapsulate the
collective ambitions of our community and promote the learning behaviours we
wish to nurture at Malvern.



Influenced by EEF research, our intent encompasses five key ambitions:

• To know our pupils and understand what influences and inspires them
• To teach learning behaviours alongside managing misbehaviour
• To use classroom management strategies to support appropriate 

classroom behaviour
• To use simple approaches consistently and sustainably as part of 

every day routine
• To use targeted  and bespoke approaches to meet the needs of 

individual pupils

01

THE RESEARCH
What do we do? Why do we do it?
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Building Relationships
KNOWING our pupils. UNDERSTANDING their needs

At Malvern, we advocate the EMR method (Establish- Maintain- Restore)
This process can be used discretely and precisely with pupils who are 
challenging to connect with and may therefore be most in need of a 

consistently positive relationship. 

Establish:
Intentional practices to 

cultivate positive relationships, 
building trust, connection and 

understanding. 

• Inquire about students interests

• Celebrate unique talents and character attributes

• Communicate positively (positive reinforcement)

• Ask open ended questions

• Use positive affirmations

• Listen reflectively

• Validate feelings, opinions and thought processes when appropriate

• Deliver constructive feedback wisely

Maintain:
Proactive efforts to prevent 

relationship quality from 
diminishing over time.

• Reinforce and celebrate positive behaviour and character consistently 
and relentlessly

• Praise verbally and via post cards, star of the week, kindness award etc.

• Greet students by name and be sensitive to changes in demeanour or 
mood

• Use 2 x 10 method to deepen positive relationships

Restore:
Intentionally repairing harm to 

relationships after negative 
interaction to rebuild 
connection and trust 

• Reconnect, Repair, Restore…

• Establish responsibilities for negative interaction

• Be empathetic

• Let go of previous interactions and begin afresh

• Communicate care and compassion. Establish that the pupil is liked, 
negative behaviour is not.

• Engage in mutual problem solving
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Scaffolding Behaviours
TEACHING learning behaviour 

At Malvern, we understand that misbehaviour can be significantly minimised through 
the explicit teaching of learning behaviour.  A learning behaviour is any behaviour 
that supports learning, such as paying attention, persevering, risk-taking, reflective 
listening and being resilient to setbacks etc. 

Emotional Learning Behaviour Strategies:
Create a culture where pupils are proud to find work difficult and are unafraid of 
challenge
In feedback, celebrate setbacks and overcoming challenge
Facilitate opportunities for perseverance that will ultimately result in success. 
Prioritise mental wellbeing
Scaffold understanding of self-worth (specifically via Jigsaw Curriculum)

Social Learning Behaviour Strategies:
Promote mutually respectful relationships between teachers and learners
Facilitate collaboration
Teach explicitly celebration of each other and praise
Be mindful of external influences influencing peer relationships

Cognitive Learning Behaviour Strategies:
Model desirable learning behaviour
Promote a growth mind-set
Remain mindful of cognitive load and working memory (plan for this)
Encourage improvement through dialogue and feedback / feedforward. 
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Classroom Management
Cultivating a CULTURE for learning behaviour

At Malvern, we understand the value of positively reinforcing desirable behaviours. Using
our bespoke, whole school reward system, pupils are celebrated for their individual
achievements. We use a system titled CUBE. This is an acronym for:
Catch us being…
• Exceptional
• Enthusiastic
• Excellent
• Empathetic
• Empowered
• Eager
• Earnest
• Efficient
• Eloquent
• Encouraging
• Enduring
• Explorative
• Expressive

Pupils are awarded one cube coin by school colleagues. 2 cube coins can be awarded by a
member of SLT.
Each week, pupils can exchange their cube currency in ‘The Cube’. If deemed appropriate, a
child may access ‘The Cube’ with adult support more frequently. If desired, cube currency
can be cumulated so that pupils can work towards increasingly more significant awards.
This, we believe, can encourage perseverance and resilience in working towards more long
term ambitions.

These individual achievements, in turn, contribute to collective whole school ambitions.
Within our House Teams, individual cubes are collated to create a house total. At the end of
term, the winning house is awarded a prize. This will usually be an experience that pupils
can come together and enjoy across all year groups of school. We believe that this promotes
capacity to work in collaboration towards collective ambitions.

Each house in school is led by a phase leader and all adults and pupils in school belong to a
house. Where possible, siblings will also belong to the same house team:

Phase One Lead (Nesbit)
Phase Two Lead (King-Smith)
Phase Three Lead (Ibbotson)
Phase Four Lead (Dahl)
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THE SANCTION SYSTEM
CONSISTENT AND SUSTAINABLE IMPLEMENTATION 

Stage 1

Class Teacher 

•Eye contact / non-verbal cue to alert pupil 

•Verbal warning x2 (for the morning or afternoon session)

•Restorative reflection time: 5 minutes during playtime with class teacher

•If reflection time is implemented 2 times during any 5 day period, class 
teacher makes contact with parents to discuss support / sanctions.

•Move to stage 2

Stage 2

Phase Leader

•30 minute reflection time (during lunch break) alongside phase leader. This 
time will be spent considering the consequences of behaviour choices, 
Pupils may write a letter of apology, devise their own behaviour targets or 
discuss support strategies etc. 

•Phase leader contacts parents to discuss support / sanctions.

•3x phase leader reflection time sessions in any 1 half term= move to stage 
3.

Stage 3

SLT 

•Member of SLT to contact parents and discuss strategies for improvement 

•Potential removal of privileges for a set period of time

•Refer to SENDCO / Learning mentor- Is there a need for an IBP? Behaviour 
support card? Deeper pastoral support?

•Day spend out of class, working alongside SLT / Learning mentor to 
consider consequences of behaviour choices and strategies for 
improvement.

•2x SLT days in any 1 term will trigger a meeting between parents and HT / 
AHT.
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POSITIVE ROUTINES  
Cultivating a CULTURE for learning behaviour

Greeting Pupils:
By intentionally promoting and practising successful transitions into the
classroom, teachers are empowered to help pupils be ready to learn.
Consistently greeting pupils helps pupils positively and personally connect with
colleagues. It is also an opportunity to offer ‘pre-corrective’ statements to
remind pupils of class expectations and deliver behaviour-specific praise. Senior
leaders make an effort to greet pupils as they enter school in the morning to
reinforce this approach.

5:1 Ratio:
Behaviour specific praise is important in scaffolding pupil understanding of their
positive learning behaviour. Knowing what is being done well will help pupils to
ensure that such behaviours are repeated. Education Endowment Fund research
suggests educators are mindful that pupils are praised more frequently than
they are offered constructive criticism. The 5:1 ratio theory suggests that for
every constructive criticism offered, a teacher should strive to provide 5 specific
compliments, approval statements, positive comments or non-verbal gestures.
At Malvern, we are mindful of this guidance and aim to ensure that, wherever
possible, pupils are celebrated.

Working with parents:
We understand the power of working alongside parents to promote appropriate
learning behaviours. At Malvern, we strive to nurture mutually trusting
relationships with families and promote open and honest dialogue regarding
behaviour. Teachers share successes with families and seek out opportunities to
celebrate positive behaviour choices. Children understand the partnership that
exists between home and school and we capitalise on this to bring about
improvements when necessary. At times, this may involve setting specific goals
for individual children and agreeing and implementing strategies used
consistently between home and school.

Charlie Taylor’s Checklist:
Charlie Taylor is an expert government advisor for behaviour. He advocates an
approach whereby school follow simple systems with consistency. He refers to
these systems as ‘The Menu’. (See Appendix 1 / 1b)
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Targeted Approaches   
Meeting the needs of the individual

Class-Based Reward chart
Daily Report Card
Home  / School diary
Enhanced parental communication
Visual timetable
Task Planners
Now / Next board
Part-time timetable
Daily Mile
2x10 model (2 minutes of non-educational talk for 10 days)
Targeted Withdrawal Intervention
School Nurse drop-ins

SENDCO Sensory Support
Functional Behaviour Assessment – Behaviour Support Plan
Behaviour Plan
Seedlings

Learning Mentor Lunch Bunch
Drawing & Talking
One page profile
Early Help
Nurture Groups
Self-Regulation support
DESTY

SLT Breakfast club place
Wake Up Shake Up
Intensive Scaffolding

External NSPCC
Young Carers
CAHMS
CP
CIN
Women’s Refuge
Young Carers
EP
Behaviour Outreach Team
Butterflies / Listening Ear
Inclusion Support Worker
Alternative Provision and Employment Coordinator
ASC Specialist Teacher

At Malvern, we understand that universal behaviour systems are unlikely to meet
the needs of all learners. For pupils who require more bespoke and intensive support
with their behaviour, a personalised approach will we adopted. These approaches
will be designed to support learners to reach the high standards of behaviour
expected at Malvern without allowing ‘expectancy effects’ to detrimentally effect
pupils’ achievements.
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Emergency Procedures 
Violence cannot be tolerated and must be dealt with quickly and effectively.

In cases of extreme behaviour, such as deliberate physical or verbal attacks on
others, the child will be withdrawn from the classroom immediately.

If required, the teacher should contact a colleague for support using the
telephone located in each classroom. Contact should be made immediately with
the Headteacher or an Assistant Headteacher. If the Headteacher is unavailable,
a member of the senior leadership team must be contacted for support.

Remain calm and use assertive verbal language to try and stop the violence.
Clearly and calmly state what needs to happen. E.g. ‘Alan, stop pushing!’ Repeat
if necessary, keeping the instruction the same.

If this has no effect, consider use of physical restraint using Positive Handling
techniques to prevent harm to themselves or others. Every effort should be
made to ensure that there is another adult present in situations where restraint
is a possible outcome.

All incidents of physical restraint must be reported the Headteacher and
recorded. The person who carried out the restraint must create a written
account of events using CPOMS as soon as possible. Staff who witnessed the
incident should also be noted on the record.

The incident will be reported to parents as soon as practicable.

Links with other policies:

Anti-bullying policy
Child Protection
Positive Handling
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Exclusions 
A pupil is usually excluded from school when the child’s behaviour is unacceptable and they
need some time out of school.

Exclusions can take place immediately and the headteacher decides if it is a fixed term or
permanent exclusion.

There is a process the school must follow. Parents and carers also have a number of legal
responsibilities.

Fixed Period Exclusion

Children can be excluded from school for up to 45 days in a school year. A child can be
excluded from lunch time, which counts as a half day exclusion.

Exclusion Periods:
Work will be provided for the child to do at home if the exclusion is less than five days.
The child may be placed in another school if the exclusion is over five days.

For exclusions of more that 15 days, a Governors’ meeting will be held to review the
exclusion. A meeting can also be requested for exclusions of less than 15 days.

After a period of exclusion, a meeting will be held to discuss the child’s return to school.

Permanent Exclusions
The school will provide work to do at home for days one to five. A Governors’ meeting will
be held to discuss the decision within 15 school days of the exclusion. Parents / carers will
be invited to attend. The child may also attend the meeting if desired.

Parental Responsibilities:
If a child is excluded from school, parents must:
• Ensure that the child is not in a public place during school hours- failure to comply could

result in prosecution or issue of a fixed penalty notice.
• Ensure that the child does not enter the school premises during the exclusion- parents

will be asked why the child is not at home.
• Make arrangements to collect and return school work for days 1-5 of exclusion.

Knowsley School Admissions can support families through the process, including finding 
an alternative school place for a child. 
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Following a permanent exclusion You can request an independent review of the decision of
the school governors to permanently exclude your child:

• A meeting must be held within 15 school days, at which the governors will review the
headteachers decision to permanently exclude your child
• You may request an independent review of the Governors' decision within 15 school days
of the Governors' meeting
• You will receive a letter confirming the exclusion. This letter will also include a form for
completion if you would like the exclusion to be reviewed, this needs to be returned to the
named contact. As well as the form, you can submit additional papers / reports for
consideration
• An independent panel will then be arranged, normally within three school weeks of
receiving the request
• You can attend the panel meeting, together with your child. A Special Educational Needs
(SEN) expert will attend if you have requested this
• You will be notified of the date, time and venue for the meeting and you will be sent
copies of school reports which detail the decision they have taken
• At the meeting, you can state your views and ask the panel members questions. You can
also ask the school representative questions about their decision
• The panel members will make their decision in private and you will be notified in writing
of their decision
• The panel can uphold the exclusion, recommend the governing body to reconsider or
quash the exclusion and ask the governing body to consider the exclusion again.

Your child’s return to school:

If your child can return to school, you will be contacted by the school to plan for this. If
your child cannot return to school, the council will continue to provide their education and
this will be discussed with you. Independent advice regarding school exclusions can be
obtained from the Coram Children’s Legal Centre on 0345 345345.

Exclusions 
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Appendix 1   
CHARLIE TAYLOR’S MENU for SLT
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Appendix 1b   
Charlie Taylor’s Menu for Teachers


